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1. Introduction

The ideal of equality, articulated in historic declarations such as the 1789 Declaration of the Rights of
Man and of the Citizen and the 1776 American Declaration of Independence, asserts that all individuals are born
free and equal in rights. Yet, lived realities reveal stark inequalities shaped by innate differences (physical,
intellectual) and external factors (social, economic, environmental). In education, these disparities translate into
barriers that deny marginalized groups-especially those with disabilities-their fundamental right to quality

learning.

India has made significant strides toward inclusion through landmark legislation and international
commitments, including the UN Convention on the Rights of Persons with Disabilities. Inclusive education
integrates diverse learners into mainstream settings, fostering social cohesion and personal empowerment.
Nevertheless, implementation lags due to multifaceted obstacles. This study adopts an exploratory empirical
approach, utilizing factor analysis of teacher perceptions to delineate and rank key barriers, thereby contributing

evidence-based insights to the sparse quantitative literature on inclusive education challenges in India.

IJWOS | Volume 3 Issue 2, February 2026 | https://ijjwos.com 470

Copyright © 2025 The Author(s) : This is an open access article under the CC BY license (http://creativecommons.org/licenses/by-nc/4.0/)



International Journal of Web of Multidisciplinary Studies
E-ISSN: 3049-2424

2. Conceptual Framework

Major Barriers to Inclusive Education (=250 words) Barriers to inclusive education are multidimensional,

intersecting across attitudinal, structural, pedagogical, and systemic domains.

Attitudinal Barriers: Deep-seated societal stercotypes often portray disability or disadvantage as
insurmountable deficits, leading parents, educators, and communities to devalue the educational potential of
affected children. Community awareness initiatives and partnerships with Disabled Persons’ Organizations

(DPOs) can counteract these biases by showcasing success stories and demonstrating mutual societal benefits.

Physical and Infrastructural Barriers: Many schools lack ramps, elevators, accessible toilets, or transportation,
rendering them unusable for students with mobility impairments. Feasible accommodations include ground-floor
relocations, centralized accessible facilities with transport provisions, or retrofitting during renovations. Remote

rural schools exacerbate access issues, underscoring the need for targeted infrastructure equity.

Pedagogical and Environmental Barriers: Rigid curricula, untrained teachers, and scarce adaptive materials
(Braille, sign language support) impede effective inclusion. Professional development programs and
model/resource schools centrally located hubs with specialized resources—serve as practical training grounds

and demonstration sites for mainstream educators.

Individualized Support Gaps: The assumption of uniform learning ignores student diversity. Individualized
Education Plans (IEPs) offer customized goals, accommodations (assistive devices, extended assessment time),

and monitoring, benefiting all learners when applied flexibly.

Support and Resource Ecosystems: Overburdened stakeholders require networks: parent support groups,

advisory bodies with disabled representation, NGO-led training, and international aid for capacity building.

Digital Alternatives: Online platforms and MOOCs provide flexible access for remote or economically

constrained learners, bypassing traditional geographic and financial hurdles.
3. Methodology

This exploratory study draws on primary data from a structured questionnaire administered to teachers in
diverse Indian educational settings. The instrument assessed perceptions of barriers across multiple dimensions.
Responses underwent exploratory factor analysis (EFA) to identify latent constructs and prioritize their
explanatory power. Standard procedures ensured validity, reliability, and ethical compliance, including informed

consent and respondent anonymity.

Key Findings and Analysis:
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Factor analysis extracted four principal components accounting for the majority of variance in

perceived barriers:

1. Financial Constraints (dominant factor): Limited household resources, inadequate school budgets, and
insufficient government funding restrict investments in infrastructure, teacher training, assistive technologies,
and transportation. Economic deprivation directly correlates with lower enrollment and retention rates among

vulnerable groups.

2. Family Background: Parental education levels, socio-economic status, household priorities, and awareness
significantly shape attitudes toward inclusion, enrollment decisions, and home-based support. Low-literacy or

poverty-stricken families often prioritize immediate survival needs over long-term education.

3. Socio-Cultural Factors: Prevailing norms, caste hierarchies, gender biases, and stigma surrounding disability
foster exclusionary practices and community resistance. These entrenched attitudes perpetuate discrimination and

undermine inclusive policies.

4. Geographic Challenges: Rural-urban divides, poor connectivity, and uneven resource distribution create
pronounced access inequities. Remote areas suffer from teacher shortages, dilapidated facilities, and

transportation deficits, compounding other barriers.

These factors are interdependent: financial limitations often amplify socio-cultural resistance, while

geographic isolation intensifies familial and economic pressures.
4. Conclusion and Policy Implications

Despite robust legal frameworks, inclusive education in India remains constrained by financial scarcity,
familial contexts, socio-cultural prejudices, and geographic inequities. The empirical prioritization of these
barriers underscores the urgency of multi-pronged reforms: increased budgetary allocations for inclusive
infrastructure and training; community sensitization campaigns; family empowerment programs; and

decentralized resource distribution to address locational disparities.

Future research should adopt longitudinal designs, incorporate student and parent voices, and apply
intersectional lenses (e.g., disability combined with gender, caste, or region) to evaluate intervention efficacy. By
translating these findings into targeted action, India can move closer to fulfilling its constitutional and

international commitments to equitable, inclusive education for all.
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